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Abstract
This study is aiming at (1) describing and analyzing the current implementation of academic su-
pervision (factual model), (2) generating and analyzing academic supervision model as needed
(hypothetical model), and (3) identifying and analyzing the effectiveness of a holistic model of
academic supervision (the final model). The method employed in this research was the Research
and Development (R&D) method, which was divided into three phases: a preliminary study,
stage of development and evaluation stages. The data sources were the school superintendents,
teachers, as well as students. Further, the data were collected by conducting interviews, question-
naires, and observations. Results showed that the current implementation of academic supervi-
sion was considered less effective. The academic supervision which is considered as appropriate
for cultural art teachers is a holistic academic supervision. It involves school superintendents and
cultural art teachers who are supervised, starting from the planning stage up to the follow-up
stage, so that, a good relationship between them will be established. It is concluded in this study
that a holistic academic supervision model is effective to enhance the professional competence of
cultural art teachers.
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INTRODUCTION
A supervisor, in this case is a school
superintendent or an educational unit su-
perintendent, is assigned to have a full res-
ponsibility and authority to carry out the
academic and managerial supervision in
all schools under their educational units.
The Government through the Ministry of
National Education has issued a National
Education Ministry Regulation Number
12 Year 2007 on Supervisory Standard for
School/ Islamic Based School which regu-
lates the supervisory rules (Department of
Education and Culture, 2012).
Supervisory activity refers to the ele-
ments of coaching. However, the current
academic supervision has not met the ex-
pectation. Widodo (2007), in his research,
found that the implementation of supervi-
sion by supervisors in Indonesia is still far
from the theory of supervision. The current
implementation of supervision still tends
to be conducted as the inspection or moni-
62

Sri Ambarwangi & Maman Rachman, Holistic Academic Supervision Model for Cultural ... 63
toring activities only. Supervision which is
done by the supervisor also has not done
routinely and it seems only to find the fault
of the teachers. In other words, the current
supervision activities have not been ap-
propriate for the actual needs of teachers.
Based on the researcher’s own expe-
rience during the time serving as a teach-
er, supervision has never been done op-
timally. Supervision is merely a physical
administrative procedure. It comprises the
monitoring activity related to the compre-
hensiveness of the teachers’ teaching aids
and other administrative documents, such
as syllabus and lesson plan. Whereas, te-
acher mastery in comprehending the sub-
ject receives less attention. If a teacher does
not master the material or subject they
have to teach, it will never be detected. It
seems contradict to the main substance of
academic supervision which is supposed
to supervise the learning process including
the teacher mastery of the material.
Based on researcher’s own observa-
tion in the research field and the initial in-
terview with several Senior High School/
Vocational High School’s teacher superin-
tendents on February, 2015, it was found
that the current supervision model is still
general and administrative. It specifical-
ly examines the completion of teacher’s
teaching aids and documents, while the
teacher’s comprehension in mastering the
subject based on the characteristic of the
cultural art subject receives less attention.
A supervisor conducts the supervision
based on the supervisory instrument or
program that they create themselves. At
the time of supervision at schools, they ra-
rely enter the classroom and just observe
the learning process from outside the clas-
sroom. Later, they will use the supervisory
instrument to assess the teacher’s perfor-
mance. The supervisory instrument itself
is similar to every other subject, including
cultural arts.
Each subject has different charac-
teristics, so that, the supervision instru-
ment needs to be created differently from
one subject to another subject based on
each characteristic. However, in reality, es-
pecially in Semarang Regency, the supervi-
sors use the same supervision instrument
model for every subject they supervised.
Therefore, the supervisors can only assess
the general ability of the subject teachers
(the administrative requirements), while
the teacher mastery of the subject is less
able to be measured. The cultural arts as a
school subject has its own characteristics.
It requires teachers to conduct the teaching
and learning process by using certain met-
hods which reflect the characteristics of the
subject. Thus, students can receive cultural
art materials and experiences maximumly
in order to achieve the learning goals as
stated in the educational unit curriculum
which is allowing students to appreciate,
create, express, and respect humanity.
Teaching cultural arts is not enough
by only giving theory or delivering lec-
tures, but more to give chances to the
students to directly express, create, and
appreciate feelings and ideas. In learning
art education, aesthetic experience is con-
siderably important to form the students’
personality. Aesthetic experience which
forms the characteristics  of the students,
creativity which establishes the students’
creative soul, as well as art appreciation
which forms the students’ appreciation for
the environment are  some of the specific
purposes which are owned by cultural art
subject. In the end, all of the purposes lead
to the general aim of learning which is the
educational purposes in school itself (Am-
barwangi, 2014, p. 39).
The above things should be  a con-
cern of related parties to finally create an
appropriate supervision model of the cul-
tural art subject. The supervision model
has to comprise all aspects, including the
administrative and academic aspects that
pay more attention to the characteristics of
cultural arts. This is what researcher cal-
led as holistic supervision model. Anyone
supervises cultural art subject will do the
supervision appropriately if there has been
a proper  supervision model with specific
instruments for the cultural art subject.
The content of art and culture as
mandated in government regulation num-
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ber 19 in 2005 about National Education
Standard is not only presented in one sub-
ject, since the culture itself comprises all
aspects of life. The cultural art education
is given at school because of its unique role
which could not be carried out by other
subjects. The uniqueness lies in the pro-
vision of aesthetic experience in the form
of expression, creation, and appreciation
through the approaches of: “learning with
art”, “learning through art”, and “learning
about art” (Suharto, 2007, p. 211).
The educational characteristic of cul-
tural art subjects has its own uniqueness
that is different from other subjects. Cul-
tural art  subject actively involves human
thoughts, senses, as well as physical skills.
Therefore, in its supervision implemen-
tation, a supervisor has to employ an ap-
propriate  model, so that the teachers are
able to design a teaching and learning plan
with the appropriate and effective met-
hods.
A holistic model of academic super-
vision is  expected  to solve  the  problem
during the implementation of the current
academic supervision. This supervision is
expected to be able touch all aspects nee-
ded by the teachers. Teachers feel the need
for the presence of a supervisor to correct
and reveal their weaknesses. In the imple-
mentation phase of the suggested super-
vision model, a supervisor requires to ob-
serve the teachers’ teaching behavior. The
results obtained are further analyzed and
assessed. Later, coaching and follow-up
are conducted in order to determine the
next program.
Educational supervision is a formal
guidance in a form of supervision and
monitoring in order to fix the current edu-
cational condition in general as well as to
improve the teaching and learning quality
in particular. In addition, supervision is
considerably needed in every implementa-
tion of educational program. As previous-
ly stated by Purwanto (1987), supervision
is a planned guiding activity that is held to
help teachers and school staffs to do their
work more effectively.
Wiles as cited in Lola (2011) has for-
mulated a concept of supervision as “the
assistance in the development of a better
teaching learning situation”. This formu-
lation suggests that supervision services
need to cover the whole teaching and lear-
ning situation, comprises: goal, material,
technique, method, teacher, student, and
an environment). The learning situations
mentioned before need to be rectified and
improved through supervision activities.
Therefore, a supervision is expected to en-
compass a whole aspect of education and
teaching.
The concept of supervision cannot be
equated with inspection. While inspection
underlines more to the power and autho-
ritative, supervision tends to emphasize
on the importance of friendship which is
based on the provision of services and a
better cooperation between teachers, be-
cause it is more democratic.
Supervision which closely relates to
the learning activities is usually known as
learning supervision. This learning super-
vision is defined as an attempt to stimula-
te, coordinate, and guide the development
of teachers at school either individually
or in groups with tolerance and effective
pedagogical acts. Thus, teachers are more
capable of stimulating and guiding the
development of each student in order to
participate in a more democratic society
(Soetopo, 1982).
In line with earlier argument is Gli-
ckman (1981) who mentioned that acade-
mic supervision is a series of activity in
helping teachers to develop their abilities
in managing the learning process in order
to achieve the learning purposes. Therefo-
re, the essence of academic supervision is a
professional assistance given to teachers so
that the teachers can increase the learning
quality (Daresh, 1981). In other words, it
helps teachers to increase their professio-
nal ability.
A holistic academic supervision in
this study is the ability of a supervisor to
comprehend a whole aspect of guidance
activity for teachers, starting from the sta-
ge of planning, implementation, evalua-
tion, as well as the follow-up. It includes
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the characteristics of cultural art subjects.
The characteristic here is a unique part of
the cultural art subject which is only emp-
loyed by this subject and cannot be found
in other subjects, like, mathematics. This
is because cultural art subject has its own
specific learning goal which also leads to
the more general learning purposes.
A holistic academic supervision also
have to pay attention to the whole gene-
ral aspect as in the academic supervision.
Furthermore, several specific aspects rela-
ting to the character and cultural art lear-
ning goal are also included here.
METHOD
Research and Development (R&D)
is implemented as the research method in
this study. R&D method is selected since
the method is usually used to produce or
develop a certain product and to test the
effectiveness of the product (Sugiyono,
2009, p. 407).
The Research Procedure
There are ten steps in R&D method
as stated by Borg and Gall (1989). Howe-
ver, in order to be more effective and ef-
ficient in its implementation, Samsudin
(2009, p.92) has simplified the steps in
three main steps. The three steps are app-
lied here. First, a preliminary study which
includes literature studies, field studies,
and a description as well as analysis of the
findings (factual model). Second, the stage
of development and result, comprises the
steps of: 1. The formulation of format and
the product design; 2. The development of
product; 3. Validation by experts; 4. Eva-
luation and revision. Third, The limited
trials; The evaluation and improvement of
the final product; and Lastly, the final re-
sult of product.
RESULTS ANDDISCUSSION
Results
In a preliminary study, the imple-
mentation of academic supervision is li-
mited to certain teachers. There are teach-
ers who often supervised, otherwise, there
are also teachers who rarely and never su-
pervised. Supervisors usually conduct the
supervision generally, equating cultural
art with other subjects. They also has not
touched the aspects  cultural art charac-
teristics. This is understandable because
the supervisors have different  scientific
backgroundswith the cultural art teachers.
Academic supervisory plan that in-
cludes visitation schedule to target schools
yet to be disseminated to the target schools.
Socialization itself is important to synchro-
nize the program with a program that has
been created by the school. Realization
schedule often does not correspond with
what has been planned. Currently, visita-
tion schedule is usually incidental.
Different results expressed by some
teachers   during the   observation.   They
argue  that  the  supervision performed is
usually incidental. The important point is
that all teachers are supervised. Therefore,
supervision can only be conducted in the
common way by monitoring or checking
the teaching document administratively.
Usually, the supervisor visits the school
during the academic crucial moments,
such as the semester examination or na-
tional examination right after the teacher
certification assessment.  It happens since
the supervisors’ educational background
is different to the teachers they are super-
vised.
At the stage of the implementation of
academic supervision, supervisors super-
vise the teachers based on the supervision
instruments. It comprises the supervision
instrument of: lesson planning, learning
implementation, as well as the learning
assessment. Based on the researcher’s own
observation in the field, the supervision
is mostly conducted administratively by
only checking the teaching and learning
documentation, so that the instrument
used in the supervision is only the lesson
planning instrument. Whilst, the learning
implementation instrument is rarely or so-
metimes never be carried out, because the
supervisors never do classroom visitation.
The essence of academic supervisi-
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on is seeing the performance of teachers
while they are teaching in the classroom.
Since the academic supervision is actually
a professional help given by supervisors
to improve the quality of learning, so that,
measuring the teacher’s ability in teaching
is supposed to be done while observing the
actual classroom teaching and learning.
Another challenge in supervising
cultural art teacher lies on the cultural art
teachers themselves. The teachers seems to
still confused on where should they bring
their subject. All this time, learning has not
led to the aspects or characteristics of the
cultural arts, so that the teachers have not
known the direction that will be addressed
by the subject yet. This will cause difficul-
ties for teachers to design the appropriate
learning models. Relating to this, the su-
pervisors admit that they have not known
what kind of competencies that should be
owned by teachers of cultural arts. This
causes more difficulties for the cultural art
teachers to really understand of what kind
of competencies needed by their students
in order to produce potentially prepared
graduates.
In the evaluation stage, the supervi-
sor evaluates what has been planned and
done before. He writes an administrative
report on supervision that has been done
on the teachers.
The supervisory model as described
before, shows that the current supervision
has not met the concepts and principles of
the ideal supervision because of its poor
planning. It is said so since the supervisi-
on is realized on the initiative of the su-
pervisor based on the monthly program.
Moreover, the supervision implementati-
on is conducted administratively only, by
checking several teaching documents, so
that the instrument used is only limited to
the lesson planning instrument. In addi-
tion to this is the use of a general instru-
ment. It means that the instrument used in
the supervision has not reflected the true
characteristics of the cultural art subject.
Meanwhile, the supervision evaluation is
only given in a form of supervision activi-
ty report. Supervision which has been car-
ried out tends not to be followed up.
Results on the teacher’s working
performance research as well as number
of supervision which has ever received by
teachers show that the supervision which
is carried out by supervisors are varied.
Results of the study on teacher feedback
regarding to the implementation of su-
pervision carried out by the school supe-
rintendents showed that  the  majority of
respondents felt that the supervision had
not met the teacher’s expectations. There
were 60% of respondents argued that the
supervision was not conducted regularly
and usually without a fix schedule. 80% of
respondents felt that the supervision they
encounter did not fit their scientific backg-
round. Furthermore, 60% of respondents
said that the supervision was done in a
sudden notification or even without an ini-
tial notification. Moreover, 60% of respon-
dents argued that the supervisors seemed
to only find the fault of teachers during
the supervision. In addition to this, 80% of
respondents said that the supervisor never
distributed questionnaires to collect data
and information from both teachers and
students. Finally, as many as 60% of res-
pondents argued that the supervision was
not conducted continuosly and sustainab-
le.
Results of a preliminary study on
the implementation of the current acade-
mic supervision has several disadvantages
they are compared to the ideal condition of
an academic supervision, as follows:
1. Supervision tends to be administrative,
so that the instrument used is only the
lesson planning instrument.
2. Supervision is done based on the pro-
gram created by the supervisor, while
it supposed to be done based on the
initiative of the teachers.
3. Supervision is not carried out accor-
ding to schedule, as a result, teacher
missed theopportunity to have the
classroom visitation supervision.
4. Not all teachers are supervised, while
all teachers supposed to have the equal
opportunity to be supervised, as a re-
sult, some teachers do not receive the
Sri Ambarwangi & Maman Rachman, Holistic Academic Supervision Model for Cultural ... 67
benefit of supervision.
5. There are still negative attitudes shown
bymost of old −more experienced− te-
achers, whereas, in the ideal conditi-
on both supervisor and the teachers
should work together to create a har-
monious relationship in doing super-
vision, as a result, difficulties faced by
teachers are not identified.
6. Supervision has not been done in a
continuous, systematic and sustainable
way, while ideally supervision should
be done systematically and sustained,
as a result, the increase in teachers’ abi-
lity in teaching can not be monitored.
7. The individual supervision is con-
ducted when examining the of lear-
ning administrative document, whilst
in the ideal condition it should be done
in the classroom after seeing the teach-
ing performance of the teachers, as a
result, the teachers’ ability in teaching
can not be known.
8. A total of 80% of responses expressed
that supervisors never distribute ques-
tionnaires, while in the ideal condition
the questionnaires have to be distri-
buted to collect data from students
about the teachers who are supervised.
9.   Supervisor rarely examined the con-
formity  between curriculum  and  the
actual needs of learners, whilst in the
ideal condition it needs to be routine-
ly evaluated by the supervisor, con-
sequently, the teachers do not have a
sufficient understanding related to the
professional competence of a cultural
art teacher.
Based on the overview and analysis
of the  current academic implementation,
a factual model of supervision can be il-
lustrated, as follows Figure 1.
From the figure above, stages of the
current academic supervision are descri-
bed, as follows:
1. The school superintendent supervises
the target school based on their own
initiatives (step 1).
2. The supervision is done based on the
Figure 1. The Factual Model of the Academic Supervision Implementation
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annual program which is created toget-
her. Based on the annual program, the
semester program is then created, and
so does the monthly program. Here, in
the monthly program, the supervisor
visitation is scheduled.
3. Supervisor visits the target schools. He
brings  all the  administration instru-
ments.
4. The supervisor supervises the teachers
in target schools and aiming at checking
the completeness of a teacher’s admi-
nistration document (the syllabus and
lesson plan), and also to identify the
teacher’s competence (step 2).
5. During   the   process, the   supervisor
tends to use the lesson planning instru-
ment more frequent. It is said so sin-
ce the  supervisor usually checks the
teaching documents before a teacher
is entering the classroom. The instru-
ment related to the implementation
and learning assessment is rarely used
since the supervisor rarely observed
the classroom directly.
6. The classroom is observed from outsi-
de the class.
7. The stage of evaluation is conducted
through the supervision activity re-
port.
The Conceptual Model Development
The design model is developed from
the empirical model exploration result in
the field of the literature review. Overall,
a holistic academic supervision model is
explained, as follows:
The Supervision Planning
The supervision  program is started
by the initial meeting between teachers
and the school superintendent. The plan-
ning is created based on the teachers’ own
initiatives. Teachers feel the need of super-
vision  since they face several difficulties
during the classroom teaching and lear-
ning activity.
In the initial meeting, the school su-
perintendent, and the supervised teachers
are identifying the need analysis together
on the basis of (1) Information from the
teachers; (2) the results of classroom ob-
servation;  (3) information from students.
Later, the supervision is conducted based
on the need analysis instrument in a form
of checklist.
The Supervision Implementation
The implementation stage or su-
pervision implementation comprises  vi-
sitation to the classroom which involves
the supervisor, and the teachers who are
supervised. During the class visit, a good
relationship between the supervisor and
the teachers needs to be established, so
that teachers will feel guided, welcome,
safe and motivated. The attitude of accep-
ting and listening to the feelings of others,
understanding others, so that people can
be themselves is actually the developed
attitude in artistic supervision. The class-
room visit itself is conducted based on the
need analysis in which the data was gathe-
red from the previous observation.
The Evaluation and Follow-Up Supervi-
sion
Evaluation is done by discussing and
analyzing the results of the implementati-
on of supervision between supervisors and
teachers who supervised in order to find
solutions to the problems faced by teachers
during the teaching and learning process.
The Hypothetic Model Development/ Fi-
nal
The final model is a model that has
been validated and tested on a limited sca-
le. Generally, a holistic model-based aca-
demic supervision can be explained, as
follows:
The Supervision Planning
The supervision program begins
with an initial meeting between teachers
and the supervisor. The planning is crea-
ted based on the initiative of the teacher.
Teachers feel the need  to be supervised
because they find problems in classroom
teaching and learning activity. The su-
pervisor and teachers who are supervised
cooperate each others in developing the
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supervision timetable and programs.
In the initial meeting, the supervisor
and teachers who are supervised identify
the need analysis based on: 1) Information
from the teachers; 2) the results of class-
roomobservation; and 3) information from
learners. Based on the needs analysis, the
supervisor and teachers who are super-
vised started to plan supervision program.
The Implemented Instruments
In conducting  the  supervision, the
planning instrument, the learning imple-
mentation instrument (classroom observa-
tion instrument) as well as the classroom
visit observation instrument is held by the
supervisor. Another instrument which is
also used by the supervisor is the learning
assessment instrument which will be used
in the evaluation stage.
The Implementation of Supervision
A holistic academic supervision is
originated from the awareness of teachers
towards their own weaknesses, thus, re-
quiring a supervisor to help in fixing the
weaknesses in them. The initial meeting
between supervisors and the supervised
teachers aims to plan and design a super-
vision program. The planning is based on
a need analysis which is gathered from
the observations conducted jointly by the
teachers who are supervised and the su-
pervisor. According to Pidarta (2009), the
supervision technique of classroom ob-
servations should involve a supervisor to
observe the teacher for one learning sessi-
on. It purposes to: 1) determine the overall
way of teachers in educating and teaching
the students, as well as to recognize the te-
achers’ personality and way of teaching; 2)
to perceive the response of learners.
In the stage of supervision imple-
mentation, here is a classroom visit which
involves both the supervisor and teachers
during the visitation. During the class-
room visit, a supervisor needs to estab-
lish a good relationship with the teachers
who are supervised, thus, teachers will feel
guided, welcome, safe and motivated. The
attitude of accepting and listening to the
feelings of others as well as understanding
others to make people to be themselves is
an attitude that supposes to develop with
the artistic supervision.
The classroom visit itself is carried
out based on the need analysis in which
the data are obtained from the results of
previous observations. Classroom visit
is undertaken as part of the supervision
program in which the plan was created by
both a supervisor and the teachers.
Evaluation and Follow-up Supervision
A holistic academic supervision has
evaluation components and follow-up
with the aim to assess whether the super-
vision has been carried out according to
plan and the main purpose of supervision.
Evaluation is done by discussing and ana-
lyzing the results of the implementation
of supervision between supervisors and
teachers who supervised and to find solu-
tions to the problems faced by teachers in
learning.
Based on the agreement between the
supervisor and  teachers who are  super-
vised, at the stage of follow-up,  a class-
room observation will be conducted in or-
der to see the teacher’s ability in teaching
and their mastery towards the characteris-
tic of cultural art teachers.
The following is the list  of specific
characteristics that distinguish this super-
vision model with other models of super-
vision:
a.The supervision initiative comes from
both the supervisor and the teachers,
thus, a good communication can be es-
tablished.
b.The supervision is requested by the
teachers in order to make a betterment
of their weaknesses, whether it is true or
false.
c.There is a feedback meeting after the su-
pervision is conducted in order to dis-
cuss the results of supervision.
d.A complete series of supervision instru-
ments, comprising the lesson planning as
well as the implementation and assess-
ment of learning which has been suitable
with the characteristics of cultural arts.
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e.Reinforcement which is intended to en-
courage teachers to not easily feel hope-
less.
f.Follow-up  to improve the weaknesses
found during the supervision process.
The elements involved as the practi-
tioner of this holistic academic supervision
are (1) School Superintendent, (2) Teach-
ers, and (3) Students. These three elements
are closely related to each other and mutu-
ally supportive.
The school superintendent is assig-
ned by the government through Depart-
ment of Education to  supervise schools
under their authorities. The main tasks of a
school superintendent (school supervisor)
are: 1) to establish an effective communica-
tion with the teachers who are supervised
and to monitor the implementation of su-
pervision; 2) to carry out an academic su-
pervision by providing a professional as-
sistance to teachers according to the needs
or difficulties had by teachers in classroom
teaching, in this case is cultural art subject.
Meanwhile, the teacher’s role is to convey
the problems they faced to the supervisor
in order to obtain the necessary assistan-
ce. And finally, the role of learners are to
provide inputs to the  supervisor about the
teachers who are supervised.
Broadly, the hypothetical model (fi-
nal model) is illustrated as follows Figure
2.
The following is the implementation
procedure of a holistic supervision model:
The Planning Stage
In this stage, the supervision schedu-
le (starting from the initial planning up to
the follow-up) is created and the admi-
nistrative requirement formats are arran-
ged.
Some of the activities are:
1. The teacher took the initiative to re-
quest a supervision
2. After that, the teachers are asked to fill
out a supervision plan based on the
specific format which has been suited
with the cultural art subject.
3. Schools or the teachers provide the
learning documentation which has
been suited with the rules of the cultu-
ral art learning.
4. Coordination is held between the su-
pervisor and  the  school headmaster
during the supervision.
5. The supervisor and teachers who are
supervised hold an initial meeting to
determine the need analysis and de-
sign a plan, including to do the ad-
ministrative  requirement checking by
using a planning sheet.
6. The supervisors also requested infor-
mation from the students about the te-
achers who are supervised.
7. In addition to the information given
by the supervised teacher and the stu-
dents, the supervisor also conducts a
classroom observations (initial obser-
vation) to determine the weakness part
of the teachers.
8. Both supervisor and the teachers ana-
lyze the classroom observation results.
The Implementation Stage:
The   supervisor and the teachers
conduct a class visit based on the agreed
schedule.
The  activities are described as fol-
lows:
The supervisor and teachers do the
classroom visit supervision to follow up
the classroom observation results by follo-
wing the learning implementation supervi-
sion instrument. This activity is performed
for about 15 minutes to observe several
parts of the learning process. Here, the su-
pervisor is allowed to intervene when the
teacher was teaching as long as they hold
to the principle of mutual respect.
The Evaluation Stage:
At this stage, the supervisor is requi-
red to assess whether the implementation
of a supervision has been conducted as
planned.
The  activities are described as fol-
lows:
In this evaluation stage, the super-
visor analyzes the   classroom   visitation
supervision result. On the other hand, the
teachers also have the opportunity to give
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Figure 2. The Final Model of a Holistic Academic Supervision
their evaluation towards the conducted
supervision. The supervisor is also requi-
red to assess the ability of teachers in using
the learning assessment instruments.
The Model Validation and Focus Group
Discussion
The expert validation towards the
development results of the supervision
model is carried out by two university ex-
perts while the practitioner evaluation is
conducted by a supervisor and a principal.
Overall, the expert  validation as well as
the practitioners claim that the design of a
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holistic model of academic supervision be-
long to a good category. It means that this
supervision model is possible to be done
with a little revision.
Evaluation (The Trials)
The holistic academic   supervision
model is tried out in SMK 1 Pringapus (Vo-
cational High School 1 Pringapus),  SMK
NU Ungaran (Vocational High School NU
Ungaran), SMK 1 Tengaran (Vocational
High School 1 Tengaran), and SMK Ma-
hesa PSAK Ambarawa (Vocational High
School Mahesa PSAK Ambarawa). There
are six cultural art teachers take part as the
participants in the proposed model trials.
The trial is carried out before (pre-
test) and after (post-test) the implementati-
on of holistic academic supervision model.
Prior to the application of the model, the
trial subject is observed in classroom ob-
servation by a supervisor in order to see
the ability of the trial subject in conducting
a classroom teaching. The instrument used
is the classroom observation instrument
(the learning implementation focuses spe-
cifically on the cultural art subject). There
are 20 components to be assessed and the
scores of each component are arranged
starting from1 as the lowest score up to 5 as
the maximum one. Thus, in overall calcu-
lation, a teacher can earn a minimum score
of 20 and a maximum of 100. The results
of classroom observations prior the imple-
mentation of holistic academic supervision
model is considered as a pretest. Once the
proposed model is applied, the classroom
observation will be re-conducted and the
results will be considered as the posttest.
The effectiveness of an academic su-
pervision will be achieved if there is an
increase in the ability of teachers in imple-
menting the classroom teaching and lear-
ning activity, starting from the opening
activity, the core, and the closing activity.
The  activity is arranged into 20 compo-
nents. From the 20 assessed components,
there are components of professional com-
petence of the cultural art teacher. It aims
to assess the ability of teachers in directing
the lesson to be more contextual, apprecia-
tive, creative and expressive. The scores
obtained from the classroom observation
are converted in percentage and grouped
in the category  of Excellent, Good, Fair,
and Poor.
The pretest and posttest results of
observations from six trial subjects on the
effectiveness of academic supervision can
be seen in Figure 3.
Figure 3. The result comparison of classroom observation pretest and posttest
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The effectiveness level of the propo-
sed model is determined using the index
gain by comparing the results of the pre-
test and posttest.
Discussion
The current implementation of aca-
demic supervision at schools is considered
less effective. Instruments used are still
using the same format for all subjects, alt-
hough the cultural art subject actually has
its own special characteristics. Furthermo-
re, ideally, in order to supervise a cultural
art teacher, the supervisor must have the
same educational background or at least
the same educational field as the teacher
who is supervised.
Supervision which is done the school
superintendent is also still uneven. There
are teachers who are often supervised, on
the other hand, there are teachers who are
never been supervised. Teachers entitled
to the same opportunity to be supervised,
as proposed by Mukhtar and Iskandar
(2013, p. 58). They argued that all teachers
need and are entitled to a supervisor. Su-
pervisors who do not visit schools to help
teachers in solving their teaching problems
can be categorized as autocratic and autho-
ritarian. It will cause the feeling of unease
on teachers, so they will feel resistance in
sharing their problems to the supervisor.
They do not believe in the concept of su-
pervision  as the process of sharing, hel-
ping, guiding, counselling and motivating
teachers to solve problems they encounter
in the classroom while teaching (Behlol,
2011, p. 35) .
The proposed academic supervision
model developed in this study is a model
of academic supervision which is expected
to meet the expectations or needs of voca-
tional high school teachers, especially te-
achers of the cultural art subject. It is also
created to suit the concepts and principles
of supervision. The supervision is not ex-
pected to be conducted administratively,
but rather to a more comprehensive packa-
ge. It needs to comprise the more charac-
teristic features which reflect the nature of
cultural art teachers. The development of
a supervision  model as proposed in this
study is also directed to enhance the pro-
fessional competence had by cultural art
teachers.
The supervision model developed in
this study also aims to improve the effecti-
veness of supervision. This is in line with
Afolakomi, Ordein and David (2007) and
Holland and Adams (2000) who state that
the supervision is carried out effectively
to support professional development and
improve the ability  of teachers in teach-
ing.  The improvement of teachers’ teach-
ing abilities has a very strong influence on
the achievement of students as reflected in
the learning outcomes. Therefore, in order
to run an effective supervision, all stages
proposed in this holistic-based supervisi-
on model should be implemented.
Supervision models developed in
this study can be considered as an effecti-
ve model. The model is initiated by the te-
acher. It means that teachers are not forced
to undergo supervision. It is in line with
what has mentioned by Kurniawan (2005,
p. 109) that a duty or a function of an or-
ganization will be considered effective if it
is free from pressure or tension. A similar
argument is stated by Handoko (1995, p.
7) that a program is said to be effective if it
has the right instruments to achieve its in-
tended purposes. Here, the proposed mo-
del in this study has attempted to provide
the proper instruments to achieve the ex-
pected goals. Later, after implementing the
supervision, teachers are expected to recei-
ve an appropriate assistance as designed
in the initial planning. This means that the
supervision model developed in this study
is effective. The supervision instruments
which have been designed specifically to
meet the need of a cultural art teacher will
give assurance that the implementation
of academic supervision of a cultural art
teacher is going to be effective. Even, the
detailed aspects as available in the instru-
ment of supervision is possible to be used
by all people even when he does not mas-
ter cultural art as their educational backg-
round.
A holistic academic supervision
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model allows classroom visitation which
enables the supervisor and the supervised
teachers to collaboratively involved in the
activity. During the classroom visit, the
supervisor is expected to maintain a good
relationship with the teacher who is super-
vised, thus, the teacher will feel guided,
welcome, safe and motivated. The attitude
in accepting and listening to the feelings of
others as well as understanding others in
order to make people to be themselves is
a kind of attitude that is developed in the
artistic supervision. The classroom visit is
carried out based on the need analysis in
which data is gathered from the previous
observation. The classroom visit is under-
taken as part of the supervision program
which is planned by both a supervisor and
the teachers.
Classroom  visit is conducted by a
school superintendent in order to obtain
the data needed by supervisor based on the
need analysis. The supervisor needs a data
sample since the supervisor wants to dig it
deeper. The reason behind this is usually
because: (1) based on the results of previo-
us supervision, the teacher has a weakness
in it; (2) it is based on the agreement bet-
ween the supervisor and the supervised
teacher on their initial meeting right after
the end of the previous supervision; (3) te-
acher needs improvement on that specific
field; and (4) the superintendent receives
information that the teacher is weak in cer-
tain case (Pidarta, 2009, p. 100).
A good criteria of classroom visit by
Department of National Education (2008)
are as follows: (1) have a clear objective; (2)
reveal aspects that can be used by teachers
to improve their teaching ability; (3) using
observation sheet; (4) establishing a good
the interaction between supervisor and
teachers who are supervised; (5) does not
disrupt the learning process; and (6) con-
duct a follow-up activity. With the super-
visor visits the class, the needed data can
be obtained to improve the teacher’s weak-
nesses.
In the stage of evaluation, the super-
visor and teachers who are supervised held
a private meeting to discuss the results of
classroom visitation and also the subse-
quent activities. The private meeting can
be done formally or informally, before or
after the classroom visitation (Department
of National Education, 2008). Further, the
private meeting also can be done after the
class visit through everyday conversation.
It means that the meeting is conducted in
a relax atmosphere as if the supervisor and
teachers are co-workers (Sri, 2011).
At the stage of supervision follow-
up, the supervisor and teachers who are
supervised need to do the learning obser-
vation. Further, the results are discussed
and concluded whether the ability of te-
achers who are supervised is increased or
not. If it is increased, the supervisor needs
to appreciate it in order to maintain and
further improved the accomplishment
made by the teachers. On the contrary, if
there is no improvement, supervisor has to
give motivation and make plans for furt-
her corrective measures.
CONCLUSION
From the results of study, conclu-
sions can be generated regarding to: (1)
the current supervision model for cultural
art teachers of Vocational High School in
Semarang Regency; (2)  The hypothetical
model of holistic -based academic super-
vision to  enhance  the professional com-
petence of vocational high school cultural
art teachers; (3) The final model of holistic
academic supervision which is considered
effective to improve the professional com-
petence of vocational high school cultural
art teachers.
First. Up to  these days, the imple-
mentation of academic  supervision con-
ducted by vocational high school supervi-
sor in Semarang Regency for the cultural
art teachers is still considerably general
and has not met the needs of teachers as
well as the characteristics  of cultural art
subject. The relationship between super-
visor, headmaster and the teachers is re-
latively poor. Further, the supervision is
still lack for observation or class visitation
made by the supervisors or school supe-
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rintendent. The supervision itself has not
been evenly distributed to all teachers and
teacher attitudes are still negative in facing
the supervision since supervision is identi-
cal with assessment. As a consequence, it
has not led to the professional competence
improvement of cultural art teachers.
Second. The academic supervision
model which is considered appropriate
for vocational high school is a holistic mo-
del of academic supervision. It is believed
that this model will be able to overcome
the weaknesses of the current supervision
which has been carried out over the yea-
rs. This model can also give a new point
of view   regarding to the supervisiom,
such as: supervision is not always carried
out based on the supervisor’s initiative, it
is not an inspection, it can help in solving
the teachers’ problem in teaching, it is not
an administrative checking, it may give a
professional help for the teachers, it has
reflected the cultural art characteristics, it
is conducted based on the schedule, and it
allows for an agreement regarding to the
scope of supervision.
Third. A holistic academic supervi-
sion model can improve the effectiveness
of academic supervision in terms of class-
room observation. It will increase the abili-
ty of teachers in carrying out the teaching
and learning activities in the classroom.
Study on six test subjects was done to pro-
ve that there is an increase in the ability of
teachers in conducting a classroom teach-
ing with the level of effectiveness belongs
to medium category. In addition to this,
willlcoxon test has shown that there is an
increase in the effectiveness of the super-
vision.
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